
Christian Service Handbook  

Senior Projects  

      This handbook provides an introduction to Fairfield College Preparatory School's Christian 

Service Program, an overview addressed to both students and supervisors in community service 

agencies. It includes a brief history of the program at Fairfield Prep, a statement of the philosophy 

and goals of the program, and descriptions of the student-agency learning agreements and the 

evaluation procedures. Our intention is to outline what students and agencies may expect of each 

other during the period of service work in senior year.  

     This handbook, the Christian Service Learning Covenant, and the Evaluation procedure are 

key features of the Christian Service Program. Our first hope is that this handbook will orient both 

students and supervisors to Fairfield Prep's expectations in the Christian Service Program. We 

further hope that careful consideration of the Learning Covenant into which they jointly enter, by 

both students and supervisors, will lead to more focused and fruitful activity. Finally we hope that 

the process of negotiating this covenant will clarify students' responsibilities at the agencies in 

which they will be working, as well as the criteria for their quarterly evaluations by the supervisor.  

      The Director of Christian Service, Ms. Sarah Stanley, will maintain contact with the 

agencies throughout the year. Should any problems arise either for student or supervisor, the director 

should be contacted immediately. The telephone number for the Christian Service Office is 

254-4200, ext. 2096. We ask for your suggestions for improving any aspect of Fairfield Prep's 

Christian Service Program.  

  

A Brief History of the Fairfield Prep Service Program  

      Fairfield Prep has had students involved in service and has included social justice themes in 

its theology curriculum since the early seventies. At that time, individual students and small groups 

had engaged in volunteer activities including tutoring, Big Brothers and Appalachian volunteers. In 

the late seventies, however, education for justice became a new priority in Jesuit secondary 

education. The Thirty-Second General Congregation of the Society of Jesus emphasized the centrality 

of justice in Jesuit education: "The mission of the Society of Jesus today is the service of faith, of 

which the promotion of justice is an absolute requirement."  

     In response to this call, all Jesuit secondary schools began to examine their commitment to 

education for justice, and at Fairfield Prep the Service Program began to evolve as an important 

dimension of the curriculum. The first step was the expansion of some sections of a social justice 

theology elective to include service as part of the curriculum. Later the status of this social justice 

course was altered from elective to mandatory for all seniors; at this point community service 

remained an option, not a requirement. Still later a graduation requirement of forty hours of service 

was instituted, and service became a separate department within the school. Various classroom 

experiences were implemented alongside the service work, reflection groups and academic courses 

were taught independently of the service activity proper.  



     Because Fairfield Prep's Christian Service Program grows out of a religious vision, and to 

ensure coordination of theology courses with community service, the entire program was redesigned 

in 1987-88. No longer is there a forty hour service requirement; instead seniors are expected to work 

regularly throughout the school year. No longer are separate courses offered divorced from the 

service work itself; instead there is one yearlong course fully integrated with the service work.  

 

Philosophy and Rationale  

     The Thirty-Second General Congregation provided the immediate impetus for the 

development of Jesuit service programs. But in a larger sense, Fairfield Prep's service program is 

grounded in the tradition of the social teaching of the Catholic Church. This long tradition culminated 

in the Second Vatican Council's emphasis on the importance of Church presence and Christian action 

in the social, political, economic and cultural spheres. "The expectation of a new earth must not 

weaken but rather stimulate our concern for cultivating this one" (Gaudium et Spes, #39). The 

Catholic Bishops of the world further specified this teaching in Justice in the World:  

Action on behalf of justice and participation in the transformation of the world appear to us as a 

constitutive dimension of the preaching of the Gospel, or, in other words, of the Church's mission for 

the redemption of the human race and its liberation from every oppressive situation.  

In short, working for justice is neither optional nor the responsibility of only a few, but is the 

vocation of all Christians.  

     To respond to this dimension of the Christian message, Fairfield Prep's service program 

combines service work with the academic study of moral issues. The academic component intends 

to introduce students to a number of contemporary ethical problems. By examining contemporary 

social issues, the program strives to awaken a critical sense in its students. Class discussions and 

readings should lead to reflection on contemporary American society and its values, and to 

assessment of the social structures and economic systems which shape human lives. This academic 

component is intended as the background for the direct experience of service, and for reflection on 

that service as one means of responsible social action.  

     During a student's four years at Fairfield Prep, he serves others in a variety of ways: as a 

freshman, during a field day with inner-city children; as a sophomore, in service to school, 

community or parish, as a junior, by participating in an Urban Plunge, other immersion experience or 

by exploring agencies approved for senior service projects. The senior year service experience should 

deepen these experiences and should meet the needs of both individual students and agencies as well 

as possible. Students will select their service from a variety of options screened by the service 

director.  



     Insofar as the object of the senior community service program is education for justice, the 

service project chosen must directly involve the Prep student with persons who are somehow less 

advantaged than the student himself (for example the mentally or physically challenged, the aged, the 

poor, the homeless). Their service experience should put Prep seniors in touch with dimensions of 

human life they might otherwise not witness.  

 

Emphasis in all selections should be made with a view to the preferential option for the poor. 

     Therefore Fairfield Prep has three basic criteria for senior service projects. First, as 

explained above, senior service must be addressed to the needs of those less advantaged than the 

student. Second, because service to others ought not be something one performs and then puts aside, 

but should be constitutive of everyone's life, the senior service project must involve a long-term 

commitment throughout the school year. Third, because personal growth and reflection flourish in 

encounters with others, the senior service project must consist primarily in face-to-face activity, as 

opposed to clerical work or physical labor that does not include contact with the agency's clients. The 

emphasis here is upon the building of relationships outside the student's comfort zone. We 

believe this to be essential to the personal growth which leads to Christian maturity. In general, 

Fairfield Prep is looking for well-supervised placements in which students can make a genuine 

contribution to the good of others, while coming to a deeper personal understanding of the nature and 

extent of the problems of modern community life. Because of the necessity for careful supervision, 

no individual projects done outside an approved agency are acceptable without the completion of the 

“New Agency Request Form” and approval of the Director of Christian Service, Ms. Sarah Stanley.  

     We hope our students will gain a sense of personal responsibility extending beyond the 

sometimes narrow world of course requirements. In their field work, students will encounter people, 

places and situations that challenge ways of thinking they had previously taken for granted. We 

expect supervisors to ease the "culture shock" that some placements may involve. The focus on the 

academic portion of the course will be on readings that similarly challenge preconceptions and raise 

questions. We hope that the encounter with these other ways of thinking and understanding reality 

will engage students in a process of self-discovery and growth, in a reexamination of the meaning of 

their lives and of their personal responsibility. Most of all, we hope that our students will have the 

opportunity to be of service to the less-advantaged.  

     The next two sections describe the formal operational activities requested by Fairfield Prep 

in a student's service work, the establishment of a student-agency learning covenant, and the 

provision of quarterly evaluations by the supervisor.  

 

Learning Covenant and Orientation  

     The establishment of the Christian Service Learning Covenant between student and 

supervisor should outline mutual expectations, define tasks, and provide a framework for evaluation. 

It is important for both student and supervisor to take the time to consider this covenant carefully in 

order to forestall later misunderstanding. The first section lists what a student can expect of the 

agency to which he contributes his services. The second section lists student responsibilities toward 

the agency. 



    Prior to completing the learning covenant, the supervisor and student should confer to discuss 

the year ahead, arrange the topics they should discuss and why the student chose this particular 

project. What does this kind of work offer him? In what areas does he anticipate the need for help, 

understanding and support? The supervisor should also specify as concretely as possible the agency's 

needs and expectations. Ground rules for student involvement including any special agency 

requirement such as confidentiality, should be spelled out clearly. The supervisor should also note the 

resources she or he can provide the student.  

     After this discussion, the learning covenant can be completed. It should be more than a 

statement of vague generalities. Both parties have a responsibility to each other to establish a good 

working relationship, and careful consideration of this section is an important step in this process.  

     In most cases service opens a new world to students, requiring new skill, new perceptions, 

new frames of reference, perhaps even a new vocabulary. Hence an orientation is important to 

familiarize the student with the institutional setting and requirements, the chain of authority, the rules 

and standard operating procedures. We expect that such learning will not be left to be acquired by the 

student on a trial and error basis. An orientation should include a tour of the facility, an introduction 

to the staff, an overview of operations and clientele, a review of rules and procedures, an opportunity 

to observe, and a time for questions. Clearly structured orientations are important in helping students 

feel at home in what may initially be a foreign environment.  

     It is especially important for students to recall the school requirements during their 

orientation and as they complete the learning covenant. Although seniors may be overwhelmed at 

first in the new environment of a service agency, they must try to think ahead to the course of the 

entire year. Students should attend to the clarity of their responsibilities, and be sure they understand 

what is expected of them. They should also note the quality of their initial interactions with staff. 

After the orientation, the student should not only have a clear idea of what is now expected of him, 

but should also have some notion of how his role in the agency may develop as the year progresses, 

and should be confident that he will receive the instruction and supervision he needs to feel 

comfortable in carrying out his responsibilities.  

     After such an orientation it should be possible to complete the Christian Service Learning 

Covenant. This form should be as specific as possible, defining tasks operationally. In other words, it 

is not sufficient to say "John will work with kids three hours a week." Moreover, tasks listed should 

be structured by the supervisor; students should not be expected to define their roles in the agency 

entirely on their own. Thus, a better version of the example cited above is "John will tutor a student in 

assigned lessons one-on-one for one hour a week, and will participate in group recreation (outdoor 

sports or indoor games) for two hours a week." Likewise the schedule and location of the service 

work should be stated unambiguously. By drawing up such detailed descriptions, students and 

supervisors clarify their expectations of each other and set clear boundaries, limiting the potential for 

uncertainty about roles and responsibilities.  



     The learning covenant should also take account of students' varying responsibilities and 

the fluctuating demands on their time. Senior year is very busy with college applications, sports, 

employment, and other commitments. Furthermore, some seniors have greater leadership 

responsibilities in the school than ever before. The school recognizes these facts, and we hope our 

students will be able to arrange some degree of flexibility in their service placements to allow for 

these obligations.  

     Sports in particular pose a problem for some seniors. Students who make a commitment to 

athletics experience serious demands on their time during the course of their season, since practice 

and games may be scheduled both after school and on weekends. Students and supervisors should 

take note of Prep's unambiguous policy: In case of a scheduling conflict between a Prep sport 

and community service, community service takes precedence over practice. No student is 

expected to miss a scheduled interscholastic competition because of service, and sometimes 

particularly when for one reason or another an event must be rescheduled a student may find a game 

conflicts with his scheduled work. In such cases, the student should reschedule his weekly 

commitment to the agency. Prep's experience has been that agency supervisors have been very 

flexible in helping seniors deal with such conflicts, particularly when the student has established a 

record of reliability with the agency.  

     However, Fairfield Prep insists that service is an essential element of Jesuit secondary 

education, not a frill or add on in which a student may or may not choose to participate. Fairfield Prep 

is serious about its commitment to service to others, and it expects its students to share that 

commitment. In short, the school sees service as one of the essential responsibilities of senior year.  

     For this reason, students should carefully consider the varying requirements of their 

responsibilities in negotiating their learning covenants. For example, if a student expects to 

participate in a sport or drama club production, it is reasonable for him to alter somewhat the hours 

spent at his agency, provided that the student and supervisor understand that the commitment of 

time to the agency is to continue during the busy season. As an example, a student working in a 

nursing home shifted his hours from weekday evenings to Saturdays during rehearsals. It goes 

without saying that such changes cannot be made unilaterally by the student, but should be made in 

consultation with the agency supervisor. In most agencies, a flexible commitment can be arranged in 

order to answer the needs of both the student and the agency.  

     Students must consider their commitments throughout the year in selecting an agency. There 

are placements available which need not conflict with after-school responsibilities at all. Evening or 

Sunday hours can frequently be scheduled in nursing homes, group homes, or in special programs. 

Careful planning in September is important. Students must consider not only their fall commitments, 

but also their plans for the spring. It is the student's responsibility to set up with his supervisor a 

schedule to which he will be able to adhere for the entire school year.  

 

Evaluation 

 It is very important for supervisors to provide feedback to students about their performance 

regularly. This need not involve formal individual meetings, but access to and communication with 

the supervisor is important, particularly in light of the supervisor's role in student evaluation. 

Unfortunately, seniors occasionally find that their supervisors rarely see them at work or speak to 



them about how they are doing. This should never happen. If the supervisor who completes the 

learning covenant with the student will not be in contact with the student as the year progresses, 

someone else at the agency should be designated to observe and to communicate with the student, 

and should take this responsibility seriously.  

     Evaluation and feedback should be a regular feature of student involvement in any agency, 

so that students can assess their own performance and improve where necessary. Fairfield Prep 

requires formal evaluations on a quarterly basis, but we hope that contact between student and 

supervisor will not be limited to the four times during the year that evaluation forms are completed. 

In addition to the academic work of the course, students must successfully complete their 

service project each quarter in order to pass. 

     On a regular basis, but particularly at the beginning of a student's work in an agency, 

supervisors should draw out the student's experience at the agency. Did the student feel adequately 

prepared for and up to his tasks? What was surprising, threatening, rewarding? What problems need 

to be resolved? Student and supervisor discussion of these questions can also be used to restructure 

the learning covenant to fit revised expectations. Students should be informed about the quality of 

their work, about their strengths as well as weaknesses. If feedback is provided regularly, students 

should be neither surprised nor threatened by the formal evaluation submitted to the school.  

     Supervisors are asked to submit quarterly evaluations of each student. Fairfield Prep will 

notify the supervisors by mail two weeks before the due date of the evaluation, but it is the 

responsibility of the student to provide the evaluation form for his supervisor. Any fabrication 

of evaluation forms will result in automatic failure. Supervisors are free to use alternative forms 

for evaluation if they so choose. They should consider the fidelity of the student to his learning 

covenant and the quality of his commitment to the agency. How well has the student responded to 

supervision? Has he met or exceeded the agency's expectations? Has there been any evidence of 

personal growth through work at the agency? Has he been punctual, met deadlines, etc.? In other 

words, evaluation should address practical, concrete details, as well as the more general goals spelled 

out above in the section on philosophy and goals of the Christian Service Program. 

      

Of course evaluation should also consider attendance. Just as a student who attends faithfully 

should receive a good evaluation, a student who is unreliable in fulfilling his agreed upon 

commitment should be penalized. At times students have legitimate grounds for missing their 

scheduled times, and all of the agencies with whom we have worked have been 

reasonable--sometimes to the point of leniency--in allowing such absences. In every case (excepting 

emergencies, of course) students are expected to clear their absences with their supervisors in 

advance. All agencies should maintain a log or other method of keeping track of the days on 

which students work, and those days must be recorded on the evaluation form. The school 

considers regular attendance a minimum requirement in the agency's evaluation; deficiency in this 

regard should be considered a serious breach of responsibility. If supervisors have questions about 

absences, they should contact the director to discuss individual students' situations. Finally it should 

be noted that Fairfield Prep expects all absences both excused and unexcused to be made up 

prior to the end of each marking period.  

      



Reflection 

       Think back to your first days at Fairfield Prep. How well can you remember those 

days? 

     Probably your memory is quite sketchy, although at the time the change involved a lot of 

emotion. The change to a new school may have marked the start of a number of other changes most 

people learn a lot about themselves in reflecting back on their responses to new experiences. We soon 

lose the immediacy of our feelings and the lessons we learned unless we write them down.   

     That is the reason for writing reflection papers throughout your new experience of service to 

others in senior year at Prep. These papers can be a very meaningful and educational tool. Putting 

your thoughts and feelings into words is not always easy, but doing so can be an important teacher 

as verbalizing forces you to reflect more deeply on your insights into yourself and your work.  

     These papers will afford you the opportunity to reflect on your experience in your service 

work, focusing on yourself and your relationships with others. Writing regular reflection papers 

will help you recall your feelings while they are fresh in your mind. Writing about yourself is one 

way to grow in knowing yourself, to understand why you do the things you do.  

     Equally important, reflection papers help you organize your thoughts so that you can 

contribute to the discussion in that cycle's reflection group. Do not short change yourself and your 

fellow group members: set aside the time you need, think about the questions, and write! 

     The reflection topics are intended to stimulate you to record your feelings and thoughts 

about your experiences at your agency. For each paper, you will be given a question to think about 

your reflections start with your work, but need not end there. Your thoughts may range broadly, 

from your role in your agency to your place in the world, or from the meaning of your service work 

to the meaning of life. That is what these reflection papers are about; in your service activities, you 

learn about those people for whom you are working, while in your writing, you learn about yourself 

and how your service expresses your Christian call to be a Man for Others. 

   Do not feel constrained by the form or content of specific questions. A reflective essay will 

generally be most appropriate for reflection papers, but there may be times when you'd like to use 

another form perhaps a poem. That is fine. In fact, that will be required once during the year. Your 

reflection papers are a personal record of your experience as well as a form of communication with 

your teacher. Take pride in what you present!  


